The lawyer's role as a balanced, self-actualized professional is integral to my pedagogy. 3 It shows up in how I structure the syllabus, my classroom style, and in assigned readings on the issue. The Family Law course I teach is a prerequisite for my Family Law Clinic. Therefore, the students and I have something like a semester-long "interview" before we commit to working together in the clinic. For example, I gauge their critical thinking during class participation. More importantly, though, the students can contemplate whether my pedagogical paradigm and teaching style are a good fit for them. 4 When I formally interview student applicants for my clinic, the emotional intensity of the job and the related professional responsibilities are my main topic of discussion, by design. 5 And when a student joins the clinic, the truly transformative education begins to unfold. Self-awareness and resilience figure heavily in the pedagogy of my clinic. JUST. 279, 298-99 (2012) (describing the importance of teaching reflection in law clinics as a method students will use to maximize their effectiveness as professional lawyers after graduation). 4 See CLARE HUNTINGTON, FAILURE TO FLOURISH xiii (2014) (explaining that " [a] repeated finding in positive psychology and related work is that close interpersonal relationships are significantly correlated with individual well-being in addition to desirable outcomes on a societal level, from greater academic achievement to thriving communities") (emphasis added). 5 See, e.g., Paul Brest & Linda Krieger, On Teaching Professional Judgment, 69 WASH. L. REV. 527, 558 (1994) (advocating a "pedagogy of judgment, problem solving and decisionmaking" for legal educators and stressing its complexity). 6 See, e.g., Paula Davis-Laack, Career: Pressure Proof: Three Ways to Build Resilience, WISC. LAWYER, June 2012, available at http://www.wisbar.org/newspublications/wisconsinlawyer/pages/article.aspx?Volum e=85&Issue=6&ArticleID=2382 (explaining that "Dr. Larry Richard's research indicates that many lawyers rank quite low when it comes to resilience, often falling within the 10th percentile or lower"). Davis-Laack further notes that " [f] ortunately, decades of research shows that resilience can be taught, practiced, and improved," and goes on to list self-awareness as a key component to developing resilience for lawyers. Being resilient proved essential when my clinic faced tragedy in March 2013. One of our divorce clients was shot and killed by her abusive husband, before he then killed himself. Just a few days earlier, we had served him with her divorce complaint. My lessons on self-awareness, stress management, and vicarious traumatization were suddenly all too relevant. 7 As the students grappled with the news, I realized how critical it was to implement my pedagogy to preserve our well-being and professionalism. 8 This article explains my approach, which I call "self-aware professionalism," through my lens as a professor and a lawyer before, during, and after my clinic's tragedy, and demonstrates how legal educators and practicing attorneys can integrate these practices. 9 Like many clinical law professors, I teach a "client-centered" approach to the practice of law. 10 As Professor Robert A. Baruch Bush explains, client-centered lawyering "refers to the question of 'who decides' what should happen in the representation, and especially who determines the goals to be sought and outcome to be acceptedholding that these decisions belong to the client alone." 11 In my opinion, client-centeredness is best executed when lawyers have an acute sense of self-awareness, and the ability to integrate that self- 
. 10 See, e.g., DAVID A. BINDER ET AL., LAWYERS AS COUNSELORS: A CLIENT-CENTERED APPROACH (2d ed. 2004); Robert D. Dinerstein, Client-Centered Counseling: Reappraisal and Refinement, 32 ARIZ. L. REV. 501, 506-08 (1990) (contrasting "traditional legal counseling," where an attorney "talk[s] at, rather than with" a client, with "client-centered counseling," where an attorney discusses with a client legal outcomes and "social, psychological and economic consequences" of each option and helps the client arrive at a final decision). This is largely because clientcentered lawyering is emotionally draining, given its emphasis on considering the client's myriad of challenging circumstances. 13 Selfaware lawyers, however, know what they need to cope with the emotional stress of the job, and perform at their peak.
14 From the outset, I assign material that addresses selfawareness-often framed as "mindfulness" 15 -and its relationship to client-centered practice skills. 16 We discuss self-awareness in our weekly class and during supervision meetings. This article will explain the tactics that I employed both before and after my clinic's crisis, and the pedagogical efficacy of each one. Part II describes my pedagogical approach as a "self-aware mentor" and suggests that it fosters a symbiosis of effective, client-centered casework and reflective learning for the students. Part III is a study in marshaling the help of outside experts, from social workers to other law professors, and how I incorporated that in the clinic. Part IV explains the importance of creating a space as both a teacher and a legal supervisor where student-lawyers can have their emotional needs met. Finally, Part V discusses the steps taken by my clinic after Traci's death to catalyze social justice for victims of domestic violence, and how my pedagogy of self-aware professionalism enhanced that journey.
Following the trauma, I feared that my students would not survive intact, but they did. Moreover, they professed a strengthened dedication to helping the underserved in their legal careers. The experience shaped their lawyering identity. My method of teaching in a deliberate manner about the skills of self-awareness, stress management, and their integral relationship to effective lawyering skills, fostered group strength, which enabled the students to cope with the crisis.
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II. THE SELF-AWARE MENTOR: STRESS MANAGEMENT, CLIENT-CENTEREDNESS, AND REFLECTIVE LEARNING
In the aftermath of my clinic's trauma, I pondered my role. As the students' leader, I knew the impact of our client's death was unique for me-not worse, but different-and I decided to articulate that to them. I modeled my own coping tactics deliberately and openly, to normalize them and prompt reflection by my students about what coping mechanisms would work for them. 20 For example, I told them when I was going to the gym in the middle of the day for a mental break. When my body succumbed to the stress and needed rest, I took a sick day, and shared with my students the rejuvenation it brought me upon my return to the office. Most importantly, I told students that I was sharing those tactics to normalize it, and to encourage them to give themselves what they needed to manage the crisis that no lawyer wants to experience.
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My post-crisis modeling approach was part of a broader methodology already in progress. Seven months earlier, at the outset of the 2012-2013 academic year, I had set a goal to develop my role as a mentor and leader, 22 and decided to teach legal professionalism in large part through the lens of self-awareness and balance. 23 Law student stress is well-documented, 24 and for clinic students, their stress level is exacerbated by the demands of legal practice. 25 Teaching students how to manage the daily stress of lawyering by demonstrating how I manage mine, and creating a supportive learning environment and self-awareness, became a critical tenet of my pedagogy. 26 practice is the integration of intentional thought and specific action within a professional context"). 21 See Buhler, supra note 12, at 407 (stressing that "human suffering, in its multitudinous forms and permutations, enters into the day-to-day reality of legal clinics . . . , and the question of how lawyers should respond to and understand this suffering enters into clinical legal education by virtue of this reality"). 22 One law firm coach explains that "the coach takes on the role of mentor," and that coaching has the added benefit of being a good business practice, as it "can help firms retain the right people."
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The transition from stressed-out law student to stressed-out young lawyer is complicated.
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Contemplating this as part of my heightened commitment to fostering my students' professionalism encouraged me to process that reality with students throughout that academic year. I explained that students dip a toe into the pool of lawyering in my clinic, which is a new and frightening experience, but that, after graduation, their first job, with a much higher caseload and less mentoring, may be imminently more stressful.
31 I also shared the stress management methods that I, their lawyer-professor-mentor, routinely employ to minimize my predilection to stress-related illness that "[f]aculty modeling is an indirect, but pervasive and powerful source of messaging to students about the appropriateness of authenticity, conscience, interpersonal awareness, and humility," and that "[s]elf-reflection . . . should lead us to conscious modeling of authenticity, inspiration, and the holistic personality our students will need as professionals dealing every day with the complex interpersonal situations typical of law practice"). 27 Teeter, supra note 22, at 62-63; see also LEVIT & LINDER, supra note 25, at 119 (stressing the importance of mentoring in fostering satisfaction for law students by urging law school applicants to consider whether the schools they are applying to are "one [ Early each semester, I assign an article by Yale law professor Jean Koh Peters, urging law clinic students to engage in activities that "delight" them as a way to manage the stress associated with clinic work. 34 During clinic class, I invite the students to describe their own "delights," which in 2012-2013 ranged from weight training to knitting to playing with children for one student with three little ones. 35 Not every teacher is comfortable opening her class to such vulnerable discussion, and each must find their own comfort level to ensure that class discussions like this are effective. One approach, for example, would be to focus on Peters' disclosure in her article, that her "delight" is playing the flute, then ask students why that activity works well, and other activities that share those characteristics. My pedagogy, grounded in my own self-awareness, evolved from the knowledge that, as a highly empathic individual, my teaching is enhanced by connecting with students emotionally. This approach, therefore, enhances my credibility and enhances rapport building.
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A few weeks later, I incorporate related lessons on vicarious traumatization 37 into a class on client-centered counseling, and explain 32 See Teeter, supra note 22, at 65 ("[T]he real reward [of being a law professor] is when veteran lawyers e-mail me to offer thanks for how I taught and advised them back when they were students slogging through personal quagmires or doctrinal despair. Sometimes they say they never would have made it without me, and sometimes I suspect they're correct"). 33 See, e.g., Brest & Krieger, supra note 5, at 530 ("The foundations for the qualities necessary to the lawyer's craft lie in character traits and deep knowledge that one would not characterize as "skills" at all-personal integrity, an inner moral compass, and a perception of one's work as embedded in broad social, economic, political, historical, and for some, spiritual contexts."). 38 Vicarious trauma is a notion that, in my experience, law students struggle to acknowledge, perhaps partly because its moniker is so ominous-sounding. But coming to grips with it is a crucial rite of passage for clinic students working with traumatized clients. During that class period, guest speakersattorneys and counseling advocates from local domestic violence agencies-describe their experiences with vicarious trauma, and how they have dealt with it. That semester, for the first time, the class included a simulated client counseling session. Working in private spaces, each student practiced counseling a hypothetical "client," played by one of the guest speakers, my clinical fellow, or myself. 39 After the simulation, the group reconvened and discussed the challenges of counseling in intense cases, like the hypothetical, which centered on a highly charged dispute over child custody, which, along with domestic violence, is one of the most emotionally draining types of family law to practice. 40 Notably, the discussion circled us back to issues that we had discussed earlier on vicarious traumatization. Lessons emerged organically about the ways that engaging in clientcentered counseling enables the lawyer to reduce or manage their own trauma. 41 For example, the guest attorneys stressed the client-centered approach of client empowerment, which is critical to working with victims of domestic violence, because they have been disempowered by their abusers. 42 As we discussed this technique, I pointed out that in focusing our client counseling on empowering clients to make decisions, we reduce the stress we may otherwise feel if we perceive the need to make decisions for the client. The guest speakers also echoed my modeling statements regarding stress management tactics to minimize vicarious trauma, sharing their own practices, which notably included socializing with like-minded friends who do the same type of work-essentially, as described in more detail below, engaging the emotional support of others.
This class period was repeated during the Spring 2013 semester, and drawing on its principles proved critical a few weeks later. In late 2012, Traci Raymond Miscavish left her husband, Mark Miscavish, a former Pennsylvania State Police Officer, after thirty years of marriage. Before filing for divorce, while staying with family, Traci stopped by the marital home on January 23, 2013, to retrieve some personal belongings. Miscavish threatened her with a gun, chased her across the front yard, and physically assaulted her. A passerby heard the disturbance, called the police, and Traci was granted a civil protective order and a temporary reprieve, while Miscavish was incarcerated for one week. A domestic violence legal representation project referred her to our clinic for a divorce, and, within a few weeks, she had met with the student and clinical fellow I assigned to represent her. This two-woman team worked extensively with Traci to clarify her goals, identify her legal options, and follow up on the safety planning she had done with domestic violence advocates since the attack.
In the ensuing weeks, the team repeatedly discussed with me the delicate balance between Traci's desire to be divorced, and her desire to protect herself and her family from Miscavish's potential negative reactions. We continually reviewed options with Traci regarding counts to include in the complaint, methods of service to use, and when to file. Again and again, the team stressed that Traci wanted to wait until she felt the time was right, because of personal circumstances that her team helped her triage during each meeting and phone call. 43 They discussed many legal provisions, restrictions, and potential outcomes with Traci, and eventually drafted a divorce complaint that satisfied her. But they held the complaint, at Traci's 42 See, e.g., Jane H. Aiken & Katherine Goldwasser, The Perils of Empowerment, 20 CORNELL J.L. PUB. POL'Y 139, 143-48 (1993) (describing the growth of the "empowerment approach" within the domestic violence advocacy movement). 43 See Ann Shalleck, Constructions of the Client, 45 STANFORD L. REV. 1731, 1749 (noting that "situating clients within the details of their worlds is critical to effective legal action").
request, and continued to empower her to make the decisions about when and how to file and serve. At every turn, I validated their clientcentered approach, and in mid-March, the team approached me with the news that Traci was ready.
On March 22, 2013, we filed Traci's divorce complaint and sent it to Miscavish, in duplicate, by standard U.S. mail as well as certified mail. On March 28, 2013, Miscavish entered the grocery store where Traci worked as a florist, shot and killed her, and then turned the gun on himself. It was three days before Easter, known as "Holy Thursday" in many Christian religions. Traci and her family are devout Christians. The symbolism was mind-numbing. After Easter weekend, the postal service delivered Miscavish's signed certified mail receipt for the divorce complaint to my clinic office. Upon discovering it on my desk, I lowered my head in my hands and wept.
The symbiosis between client-centered lawyering, and coping with the associated trauma, became something of a life preserver for me in those first days. The initial reaction to their client's death from the student and the clinical fellow who had represented her was selfblame. The clinical fellow sobbed, repeating "this is my fault, it's all my fault." I reacted with empathy, acknowledging that my own visceral reaction was to feel that way as well, but that I knew it was critical for our own mental stability to process that emotion and realize it was unverified. I reminded them that, using our client-centered and client-empowering approach, they had counseled the client about filing and serving the divorce complaint, and that the client had decided precisely when and how to do it. I asked them to recall those counseling sessions and whether Traci expressed trepidation, or whether they had perceived themselves as pushing any aspect of the decision on her. They both unequivocally said they had not, and through those conversations, they visibly gained some relief from the trauma, and articulated the same to me.
The tragedy presented the opportunity to model engaging the support of others, which this article explores in more detail in Part III. When I received the news of our client's death from her student attorney, I huddled with that student in my office behind a closed door. After a few minutes of tears, exchanged words of disbelief, and stunned silence, I reached for my phone and dialed Justine Andronici, one of our guest speakers from the client-centered counseling class a few weeks prior. This domestic violence attorney had referred the client to our clinic, so I knew we could speak freely without confidentiality concerns. She is also a trusted friend, and I knew her emotional support would be immediate and meaningful. I hoped that, as a seasoned victim's rights attorney, she could help manage our reactions to casework-related tragedies. Justine answered, and I put the call on speaker so my student could benefit from her exceptional insight.
"This is why we do this work," Justine stated firmly and beseeched us not to blame ourselves, which she affirmed was a natural emotional reaction, but one that is not grounded in truth. She articulated the same client-centeredness reasons explained above, which validated my clinical teaching and supervision style to the student. Justine's reaction of empathic support grounded in shared lawyering values also affirmed my pedagogical tenet of reaching out for emotional support to manage trauma, which, at that moment, was primary, not vicarious, trauma for us both.
Again, this method was not simply instinctive, but reflected the deliberate pedagogical approach that I had implemented months earlier. For example, with a few students in private meetings or in written feedback to their weekly reflective journals, 44 I had, partly as a modeling tactic, disclosed my use of mental health therapy for stress management. 45 Students responded in astounding ways. Some disclosed their own prior traumas and recovery methods. Several shared their struggles with depression and anxiety, and utilized my suggestions for managing it. One student, who has a bachelor's degree in psychology, devised a plan for our mid-semester class period, for the group to collectively garner each other's mental support. Each participant wrote down one thing they were proud of from the past few months of their clinic work, and one recent clinic event that made them laugh. The mental release from sharing these experiences proved essential for the students' professional growth and bonding. 46 The class exercise was so effective that I integrated it permanently. 44 45 See Teeter, supra note 22, at 56 n.13, 16 (discussing the utility of engaging in mental health therapy as a law student, and of law professors disclosing their personal use of therapy to their students). 46 47 I reminded the students before, during, and after the exercise of its value. 48 In my view, as I told them, there was value beyond the "release" and "bonding" aspects mentioned above. In addition, I explained, such reflective learning strategies present opportunities to learn what practice skills and coping strategies they were each employing to achieve their respective accomplishments, and to contemplate professional norms. In my opinion, these components are essential to effective lawyering because the most effective lawyers have a healthy sense of self, and can engage clients without draining their own emotional resources dry. In other words, the most effective lawyers are emotionally and mentally well-adjusted. 49 This effectiveness manifests in client-centered casework. 50 We saw it after the tragedy when the group was tempted to be paralyzed, but rose to the occasion and worked their cases as well as, or better than, before, despite their varying levels of trauma. My ability to model the necessary self-aware professionalism was bolstered by my own mentor's support. Professor Mary Lynch of Albany Law School has been a professional role model and guide since she mentored me part that law students she surveyed "emphasized the confidence building impact of this kind of work process with superiors. Students also approached the collaborative process with confidence already established in part from how they were prepared for that process"). 47 (2012)) (stating that teaching reflection "involves transparency on the part of the teachermaking her goals and methods explicit to her students. In this way, she models reflection: 'We also reinforce the importance of "naming" our activities and techniques for students so that they are clearly identified for later use. Naming gives students frameworks within which they can fit the teachers' questions'"). 49 See Brest & Krieger, supra note 5, at 530. 50 55 the American Bar Association's toolkit for lawyers working with domestic violence victims, and a little-used local court order developed for certain domestic violence cases, which demonstrate the complexity of Doug's caseload as well as his knowledge base. His contributions include insight about the local legal system that only an attorney who litigates in it daily can offer. Doug also demonstrates extraordinary client counseling skills, starting with his compassionate, receptive demeanor-all of which are evident in his performance during simulations, debriefs, and responding to student questions. His comprehensive engagement in active listening, reflection, and restatement comprise his professional identity, making him a tremendous role model for law students on client-centered counseling.
III. MARSHALING THE HELP OF OUTSIDE EXPERTS
Occasionally, I send new students to observe Doug in protective order hearings because his courtroom advocacy skills are outstanding as well. Routinely, Doug invites those students to watch the related negotiation and client counseling sessions he engages in at the courthouse, if his clients consent. Because Doug represents most of our court's protective order plaintiffs, sending us a few conflict or overflow matters each year, these observation opportunities may be students' only chance to be involved in protective order litigation during clinic. Doug's willingness to mentor has enabled me to offer students experiences beyond those my clinic alone can offer. My clinic's other key attorney partner is victim rights attorney Justine Andronici. 56 appeared numerous times, along with Doug, as a guest speaker during my class on counseling clients who have been victims of domestic violence. Justine's professional style differs from Doug's in several ways that are valuable in the classroom. Although both attorneys articulate their client-counseling approach as being empowermentbased, Justine's style is more direct than Doug's. 57 As a result, Justine asks clients more direct questions about their goals, and offers them detailed descriptions of their legal options.
During one class period in 2012, a student asked how to describe legal options to domestic violence clients without overwhelming them. Doug's response was that he strives to keep it simple, and reassures the client that he will advocate for their goals and counsel them through the process, even if the options or the client's goals change. Justine followed up with a different, but still valuable, approach. "I don't necessarily think keeping it simple is always necessary," she remarked. She described the attention she pays to detail when reviewing clients' options, and the collateral considerations attached to each option, asserting that the more they know about each option, the more empowered clients are to make decisions that will ultimately satisfy their complex needs and desires.
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A lesson about professional identity being tied to self-awareness, which accounts for diverse approaches in the same client-centered principles, is embedded in this experience.
Justine, in her role as director of the Centre County Women's Resource Center's Civil Legal Representation Project, referred several clients to my clinic for divorce cases-one of them being Traci. As a referral source, Justine worked closely with each student who received the case assignment and, in some instances, met with them personally to review complex fact patterns or client emotional needs. She provided extensive direction to me and the students about the available counselors, social workers, and law enforcement liaisons within her agency, and how to help clients access them. As described in Part II, Justine was a source of professional and emotional support for me and the students during our clinic tragedy. The guidance she offered during that first phone call, to resist the visceral urge to blame ourselves and to remember why we do this work, was repeated numerous times as she spoke with me privately, and to my class as a group. She sat with our class during our first group meeting after the shooting, and described her own experiences with case-related violence and other trauma resulting from her work. 59 Justine hearkened back to the vicarious trauma and self-care lessons from earlier in the semester, stressing the intense need for students to attend to their bodies and minds in the wake of the trauma. She shared that she has been diagnosed with rheumatoid arthritis and lupus, and believes the conditions were exacerbated, if not caused, by the vicarious traumatization during her first decade as a lawyer when she neglected self-care. Sharing her commitment to yoga, meditation, and gluten-free nutrition as healing tactics, she urged the students not to wait until they develop illnesses like she did before they make a conscious commitment to self-care.
In addition to the attorney partners I utilize in my clinic, counseling professionals have become critical resources. 
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Part of her job included training and supporting police officers to deal with domestic violence cases. She operated out of a physical space in the police department, and was a valuable advocate and counselor for victims of domestic abuse. When those victims were also clinic's clients, students worked with Mary to develop counseling strategies, and maximize efficient and effective client 59 support. 62 Working directly with Mary enabled students to the see that fuzzy boundaries around legal and psychological counseling are both normal and manageable. 63 In fact, when students worked with Mary on a case, they inevitably expressed increased clarity of their work plan, and confidence about their counseling abilities.
When Mary contributed as a guest during our "client-centered counseling" class, she offered unique insight. Because Mary's expertise is in non-legal counseling, her contributions showed the students the distinctions as well as the similarities between that type of client support and legal counseling. After our client's death, I invited Mary to co-lead a class period on emotional healing. Her expertise in assisting individuals to heal from trauma, completely independent of legal advice but often administered to clients entrenched in the legal system, was uniquely helpful. The students engaged Mary with questions about setting appropriate emotional limits with clients, separating work life from personal life, and balancing client empowerment with client safety, in a free-flowing manner I had never observed in my clinic before.
Unexpectedly, another mental health professional provided unique support to me after our client's death, and her guidance directly fueled my capacity to serve my students. Our client was killed on a Thursday morning, three days before Easter. That evening, after debriefing extensively with my students and our Dean, I traveled with my family to West Virginia for a previously planned ski holiday. One of my oldest friends, Janie Howsare, a professor of social work at West Virginia University School of Medicine, who specializing in training students to engage in mental health therapy, hosted us that weekend. 64 In an astounding alignment of circumstances, I had the support of a counselor, fellow clinical professor, and trusted friend, all in one person. 62 See, e.g., Shalleck, supra note 43, at 1749 (explaining that "the relationship between lawyer and client is not built across separate spheres-legal and nonlegalbut within a single sphere of overlapping practices"). 63 Upon returning to the clinic, I was able to share several things the interaction with Janie provided. First, Janie helped me process my role as the students' leader, and determine which mentoring approaches would best fit this situation, many of which I adopted and explain in Parts II and IV of this article. Second, being with a friend who was astute enough to let me lead our interactions, discussing or ignoring the trauma when I needed to, with patience and nonjudgment, provided immense healing. I later shared that with my students, and encouraged them to gravitate to people in their lives who could offer them similar support. Finally, in her professional capacity, Janie explained that this experience for me and my students was primary-not vicarious-trauma. She urged me to galvanize mental health support to process the event and its aftermath in that capacity. 65 The following week I sought out a therapist I see occasionally, and I shared that with the students.
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The support of existing partners like Doug, Justine, and Mary was enormously valuable, and not unexpected. I reached out to those three individuals because they already supported me, the students, and the clinic's work overall, in meaningful ways. I knew I could count on them. Janie's contribution was largely by happenstance, although I could have reached out to her via Skype, phone, or email, despite the geographic distance between us. My therapist, as well, provided support that was not unexpected.
What was unexpected was the outpouring of support we received from my clinical legal education colleagues across the country. I had notified my mentor, Professor Mary Lynch of Albany Law School, via email, and asked for any guidance she could offer because I knew she had worked with domestic violence cases and 65 I had already informed the students of mental health and other support services available at the law school, and at Penn State overall, in an email earlier that day, cosponsored by our Dean of Student Services. The following week, I elicited the advice of the Pennsylvania Coalition Against Domestic Violence, which specifically advised me to seek out mental health professionals to help us process the trauma. Several of my students shared with me, and with each other, their use of therapy during this time and its contribution to their healing. 66 ) (noting that law "students need good counseling . . . to maintain a healthy balance in their lives," and citing research that faculty encouragement of students to seek help is law schools' "most valuable tool" in combating "stress and depression")). related criminal matters for years. 67 Within hours, I received copies of emails Mary sent to two clinical teaching email "listservs," explaining the homicide and asking them to hold us in their thoughts throughout our grieving process. What happened next was nothing short of astounding. My inbox was flooded with positive thoughts, supportive articles, and stories of how professors dealt with their own client-or student-related trauma. So many articles came in that I compiled them into a resource binder for each of my students. 68 I added a printout of every email, whether it offered specific coping advice, or just general love and support. One colleague, who had experienced almost the same turn of events in her clinic, even offered to Skype with my student and me. Although my student graciously declined, because she was too emotionally raw for that experience, the offer itself was immensely valuable.
Perhaps most poignant was a small envelope that arrived in the mail a few weeks later. Inside was a small, simple card with few words and a lot of signatures. The entire clinical student body and faculty of Professor Deborah Epstein's domestic violence clinic at Georgetown Law had signed it. 69 Its power was palpable. A few weeks later, my clinical colleagues offered continued support at the annual clinical section conference of the Association of American Law Schools. I co-presented a workshop on leveraging partnerships and other hybrid tactics to address domestic violence in law clinics, which was a cathartic experience given the timing. One of my co-panelists was my mentor, Mary Lynch, and the time spent with her at the conference presenting our methodology for teaching students "why we do this work," in the words of my colleague Justine Andronici, was a turning point in my own healing process. 70 One of the methods that we and our co-panelist Jeff Baker, Director of Clinical Programs at Pepperdine, explained at the workshop was a policy project on domestic violence. 71 Our colleagues, Leigh Goodmark at the University of Baltimore (now at the University of Maryland Francis King Carey School of Law), 72 and Margaret Drew of the University of Cincinnati, 73 developed a project in which clinic students lobby state and local governments to pass legislation declaring, "Freedom from Domestic Violence is a Fundamental Human Right." 74 My clinic embarked on that journey in fall 2013, with the Pennsylvania Senate, as described in more detail in Part V. It is my hope that projects like this will enable students to experience the link between policy work and direct client representation as a pathway to healing for their clients and communities and, in turn, themselves. Professor Teeter's article encourages law professors and their students to "[l]ook outside yourself so you can look within yourself and then share what you find with the world."
75 My approach linking selfawareness to legal professionalism invites law students to do just that. Lawyers are notoriously prone to emotional disorders such as depression and anxiety, and "[m]ost researchers believe that the mental health and life satisfaction issues that plague lawyers have their roots in law school and legal education."
IV. CREATING
77 Law student stress, often manifesting as palpable distress, is an aspect of legal education that is so common it seems inextricable.
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I was determined not to contribute to that cycle, despite the emotional trauma my clinic students experienced. What Professor Krieger calls "the distinct importance of student well-being, both for reasons of common decency, and because it is a marker of effective [legal] education," formed a backdrop for the commitment to healing that was a key component of my pedagogical approach that semester.
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To teach the link between emotional health and professional success, I believe the key is cultivating student self-awareness. 80 82 As a teacher, my capability to be student-centered, which was bolstered by my own self-care, fostered their ability to be client-centered. 83 This was critical because we needed to continue serving our remaining clients. One student had a trial the following week and simply needed me to focus on that work. I granted another student a Law Student Life Satisfaction, 58 J. LEGAL EDUC. 520, 527 (2008), for the assertion that "rewards gained through hard work and engagement with the material predicts life satisfaction" for law students). 81 Buhler, supra note 12, at 423; see also id. at 421 (defining "critical emotional praxis" as teaching students to understand their emotional responses to clients and client trauma as political and "directly related to questions of justice and legal practice in poverty law context"). 82 Id. at 422. 83 See, e.g., Lee Carpenter, Participation in Mindfulness-Based Program Improves Teacher Well-Being, PENN STATE NEWS (Oct. 24, 2013), http://news.psu.edu/story/292655/2013/10/24/academics/participation-mindfulnessbased-program-improves-teacher-well. Penn State research program, CARE (Cultivating Awareness and Resilience in Education), is a "mindfulness-based professional development program designed to reduce stress and improve teachers' performance and classroom learning environments," which indicates effectiveness in "reducing burnout . . . and reducing poor health outcomes," and shows teachers how "to nurture themselves and build a more caring and compassionate classroom," according to researcher Mark Greenberg. Id. The study's second round is underway in New York City to assess the link to student learning and behavioral outcomes. pass from one week's clinic seminar class to take a mental break and attend the Women in the World Summit in New York City with a friend. She returned with a journal entry about how the experience helped her reflect on Traci's death, and renewed her commitment to working on domestic violence cases. Two other students and my clinical fellow went to a yoga class with me. The process of mindfully cultivating self-awareness through breath and movement, all in a row on our mats, was profoundly moving.
V. LESSONS LEARNED: SELF-AWARE PROFESSIONALISM CATALYZES SOCIAL JUSTICE
The teaching techniques I employed starting the previous semester made it possible for me to lead the students through the semester's remaining weeks by cultivating self-aware professionalism. But after the semester ended in late April 2013, the question for me remained: what now? Traci was dead. Her killer was dead. The clinical fellow's term ended, and she started a job at the local district attorney's office. The clinic students graduated or left town for summer jobs-except one. That student, Danielle Falkowski, worked at the clinic as a summer intern, and then as my research assistant during the fall 2013 semester. Danielle was enthusiastic about the "Freedom from Domestic Violence is a Fundamental Human Right" project explained above, and emerged as a leader on our team of clinic students who worked on it during the fall 2013 semester.
Danielle and the two participating clinic students met with me early in the semester to identify the goals and scope of the project. Danielle shared with her student colleagues the impact Traci's death had on her, and her resulting desire to assist domestic violence victims in her legal career. Her heartfelt statements about her commitment to making an impact were critical to the team's decision to propose state legislation, rather than local resolutions, as the other law school clinics had done. 84 The team approached a Pennsylvania state senator, from the same small Pennsylvania town where Traci was murdered, with a detailed proposed resolution declaring that freedom from domestic violence is a fundamental human right in Pennsylvania. 84 Although the legislation remains pending, the team accomplished several professional goals.
They developed an evidence-based position paper and met with the Senator, engaging in a lively discussion about the interplay between branches of government dealing with social problems of domestic violence. They reviewed the potential impact of legislative policy statements like their proposed resolution to enhance public awareness, and laid political groundwork for future legislation on more specific domestic violence remedies. This led to a discussion of issues ripe for legislative change, such as defendants' firearms and the confusion that sometimes results when plaintiffs petitioning for a Protection from Abuse (PFA) are asked about the firearm issue-discretion better left to judges, the group agreed. 85 Danielle's perspective on the matter was critical because it had been an issue in our client's case. The Senator also described a bill that he sponsored, stemming from reactions to our client's death, enabling Pennsylvania judges to order PFA defendants to wear GPS monitoring bracelets.
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As the fall 2013 semester progressed and the team's proposed resolution remained in the type of holding pattern state legislatures tend to foster, I asked them to consider whether they had other goals for that semester. 87 Almost immediately, Danielle voiced her idea of a brochure for Penn State students explaining how domestic violence victims can obtain a civil protective order (PFA) against their abuser. She explained her professional goal of helping victims stay safe, and her concern that students may be unaware of the available legal help. She shared her view that, when talking with fellow students about her work with domestic violence victims, they expressed disbelief that legal remedies were available for dating violence, or other abusive behaviors among their demographic.
Within two weeks, the team developed a tri-fold pamphlet on dating violence and PFA laws, and placed it in high-traffic areas in the 85 See, e.g., Aiken & Goldwasser, supra note 42, at 156-57 (describing the tension between state laws and practices, where a judge questioning a defendant about firearm possession is discretionary, and the federal Violence Against Women Act's mandatory prohibition against a defendant to a civil protective order possessing firearms). 86 See, e.g., Special Report: PFAs and the Legal System. Are They Flawed?, WE ARE CENTRAL PA (May 10, 2013), http://www.wearecentralpa.com/story/special-reportpfas-and-the-legal-system-fatally-flawed/d/story/7vVGAqectkmBNbe6KVEyTA (explaining that District Attorney Stacy Parks Miller plans to change the bail system by requiring GPS monitoring bracelets). 87 In spring 2014, the proposed resolution was presented to the State College Borough Council by the clinic's subsequent students, and the mayor is shepherding it through.
law school building and other Penn State campus buildings frequented by students. Our new clinical fellow, a technological whiz and a current clinic student not previously on the team, assisted with laying out the pamphlet and placing it across campus.
Danielle's ability to tap into her own self-awareness about professional goals to develop and execute a project in such a short amount of time was remarkable. 88 The inspiration the other team members gained from her example was obvious from their interactions. In one project, she was a conduit for many components of my pedagogy to play out; for example, she mentored the newer students by leading with an idea, and modeled the coping skill of working through her grief by finding an unmet need where she could devote her professional energy. I was motivated to implement the pedagogy further, which prompted me to invite the team to engage the help of "outside experts"-the fellow and the other student, neither of whom had worked with this team before.
Through this policy work, and our continued casework representing domestic violence victims, our clinic has simultaneously moved forward and remembered. I believe my pedagogy has maximized our capability to do both. As I taught the fall 2013 clinic students lessons on client-centered lawyering and managing stress, I shared some of my own struggles and coping tactics in the months after Traci's death. The approaches of my former students-some different from my own, but grounded in their own self-awarenessalso proved educational. 89 Without violating their confidentiality, I would sometimes weave in a mention of how "one of my former students" coped by, for example, getting a massage, or conversely, by pouring themselves into preparing for a hearing. I also added a lesson 88 See Mary E. O'Connell & J. Herbie DiFonzo, The Family Law Education Reform Project Final Report, 44 FAM. CT. REV. 524, 525 (2006) (recommending that law school family law curricula "teach budding lawyers to be reflective and self-aware in the practice of law"). 89 By spring 2014, the transparency of my pedagogy and my belief in its utility was unfettered, as reflected in one student's journal entry thanking me for the day off that I suggested she take after she disclosed how distracted she was over the death of a close friend's father:
[T]hank you for the break last week. I wasn't going to give it to myself, but it turns out I needed it. I just don't usually cut myself breaks. I have goals (big-and small-picture) and one way or another I get them done with little to no interruptions . . . . Full speed ahead is the way I usually go. But . . . it just sort of put those particular concerns of the profession into focus, I guess, in that even if you thrive on the pressure of it all, it can very unexpectedly and very quickly become too much. Journal of Anonymous Student, Family Law Clinic, Penn State Dickinson Sch. of Law (on file with author). about resilience, including a class exercise developed by law professor Virgil Wiebe at the University of St. Thomas. 90 Near the end of the fall 2013 semester, one student struggling with an emotionally draining parental rights case asked me privately how I deal with the stress of this type of work. I replied that selfawareness is critical to knowing which stress management tactics work for each lawyer. I also pointed out the importance of believing your work is in line with your life goals and your value system. I reminded the student that every lawyer is not suited for domestic violence work, and that choosing not to pursue it is still a respectable decision-one made by many of my former students. But I also shared with him my own professional and personal decision to do this work because I believe it is right for me-and that, despite one of the most traumatic experiences a lawyer could face, the death of a client, I still share my colleague Justine's sentiment that "this is why we do this work."
My coping, to a great extent, manifested as memorializing. I organized two events during October, Domestic Violence Awareness Month, and secured co-sponsorship from two centers in Penn State's campus-wide Division of Student Affairs: the Center for Women Students, and the Penn State Center for Spiritual and Ethical Development. 91 We held a "Day of Remembrance" in a central campus worship space, an open-house style event for anyone wishing to reflect on loved ones victimized by domestic abuse. The law school's Black Law Students' Association got involved, because several of my clinic students were members, and helped with the event. Our fellow and another clinic student developed background music for the event, and designed the event's poster and flyer. At every turn, we seemed to generate interest from those wanting to help remember the tragedy, and somehow mitigate it-social justice manifesting itself.
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In our law school building, we screened an excerpt from the film Telling Amy's Story, followed by a panel discussion, including a campus police officer, domestic violence scholar Michael Johnson, 93 90 See, e.g., Virgil Wiebe, Vicarious Resiliency, CLINICAL L. PROF BLOG (April 26, 2014), http://lawprofessors.typepad.com/clinic_prof/2014/04/vicariousresiliency.html (describing research on resiliency and the author's goal of teaching law students resiliency). 91 The Center was, at that time, called the Penn State Center for Ethics and Religious Affairs. 92 See Aiken & Goldwasser, supra note 42, at 180 ("Spreading the word that many people actually disapprove of such violence and abuse could also be part of these campaigns to encourage people who now remain silent about their disapproval to speak out."). 93 See JOHNSON, supra note 55. and the aforementioned Mary Faulkner and Justine Andronici. We stressed systemic and community responses to domestic violencewhat is working, and what we need to do better. We discussed the commonality of domestic abuse, 94 the complexity of the psychological dynamics between victims and abusers, and the intense risk of separation violence. 95 My closing message as host and moderator stressed the sometimes counterintuitive decisions that victims make, and the desperate need for advocates, friends, and family to respect those decisions. The event was well-attended, and the local newspaper covered it with a front-page story the next morning. 96 We dedicated the event to Traci, and her family sat in the front row.
As the event concluded, I invited audience members to drop messages into a box in the back of the room. The following week, Danielle organized the slips of paper into a collage, which we framed and displayed at the clinic. The messages are a daily reminder of "why we do this work," as Justine said the day Traci died.
One other framed collage is displayed at the clinic, also assembled by Danielle. It contains news clippings about Traci's death, and the candlelight vigil her community held a week later. Danielle and several of her clinic colleagues attended the vigil, where I spoke at Traci's family's request. In the collage, Danielle included an excerpt from my remarks: "I suspect Traci's light was passed on to everyone she met, the way we can pass our candlelight tonight if our neighbor's candle blows out." Teaching future lawyers to carry the light of justice for their "neighbors"-their clients-is an honor I hold sacred.
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Near the end of the fall 2013 semester, I received a package from a former clinic student who worked on Traci's case and was, by then, a young attorney living in New York City. The package 94 See Catherine A. MacKinnon, Women's September 11 th : Rethinking the International Law of Conflict, 47 HARV. INT'L L.J. 1, 4 (2006) (pointing out that around 3,000 U.S. women per year die from domestic violence, and that this is around the same number of victims who died in the 9/11 attacks, which garnered a much swifter and more robust legal response). 95 See Aiken & Goldwasser, supra note 42, at 159-62 (discussing the interplay between the risk of separation violence, the psychological toll of abuse on victims, and their decision-making). 96 contained a dozen or so brass lapel pins shaped as purple ribbons-the symbol of domestic violence awareness. Her enclosed letter explained that she had worn a purple fabric ribbon on her coat since the candlelight vigil, but that it had worn thin, so she purchased these. She asked me to give one to each of the students, and the fellow, from her clinic semester. Her letter explained that Traci was "one of those people we meet in life that change us and make us better people," and that Traci's "amazing courage, unwavering optimism, and generous heart are a constant reminder of what true strength really looks like." 98 "Justice" is sometimes a mere approximation of what humans perceive as a fair and appropriate outcome. "Justice" is often inadequate, despite protracted, tedious journeys that are siphoned by legal rules and norms that defy logic. Educating future lawyers can be equally bewildering. But in this case, holding true to the pedagogical values of client-centeredness and self-aware professionalism enabled me to lead students through that bewildering journey with our torches intact. As a law professor, I carry the torch of respect for our legal system, with a profound conviction that it trumps the alternatives, and a belief that every lawyer is obligated to safeguard that torch. 99 That, I believe, is why we do this work. 98 Letter from former clinic student, to Jill C. Engle, Assoc. Professor, Penn State Univ. Dickinson School of Law (on file with the author). 99 See Aiken, supra note 97, at 6 n.10 (explaining that "[l]egal education often ignores the significant role that lawyers play in shaping public policy . . . [y]et, practicing lawyers make legally significant decisions on a daily basis, perhaps as much or more so than do judges, legislators and administrators," and "[i]f all I can do in law school is to teach students skills ungrounded in a sense of justice then at best there is no meaning to my work, and, at worst, I am contributing to the distress in the world. I am sending more people into the community armed with legal training but without a sense of responsibility for others or for the delivery of justice in our society").
